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This session will outline the key changes to inspection, including:

• the new ‘evaluation areas’ and five-point grading system

• the increased focus on inclusion

• expectations of governance (governors & trustees) as part of 
the ‘leadership and governance’ judgement

• how the Toolkit can support governors in understanding and 
evidencing school effectiveness

• some practical tips and resources to support schools
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https://www.youtube.com/@Ofstednews



Main changes

New report card format: Each school gets a summary 
report showing strengths and areas to improve, not just 
one overall grade.

Five-point grading scale: Ratings now range from ‘urgent 
improvement’ to ‘exceptional’. 

Separate inclusion judgement: Inclusion has its own 
grading – covering SEND, disadvantaged and well-being. 

New inspection toolkit: Clear criteria for each judgement 
area replace the old handbook. Useful for self-evaluation.

Full inspections only: No more short inspections – all 
visits include graded judgements.

Increased monitoring visits:  Schools with an area graded 
‘needs attention’ within 24 months – ‘urgent 
improvement’ to receive termly visits

No more deep dives: Inspections look broadly across the 
school, not just a few subjects. 

Increased collaboration: Inspectors work more closely 
with leaders through joint planning, learning walks and 
feedback meetings.

Optional nominee role: Schools can choose a nominee to 
support and liaise during inspection. 

Greater focus on staff well-being: Inspectors must finish 
by 5pm and show consideration for workload. An extra 
inspector on day 1 (day 2 in small schools).



Evaluation areas and report cards

https://www.gov.uk/government/consultations/improving-the-way-ofsted-inspects-education/outcome/improving-the-way-
ofsted-inspects-education-report-on-the-responses-to-the-consultation

The core evaluation areas that are graded on the 5-point scale for 
all schools are now:

• inclusion
• curriculum and teaching
• achievement
• attendance and behaviour
• personal development and well-being
• leadership and governance

‘Early years’ and ‘post-16 provision’ are separate evaluation 
areas for schools where this provision is relevant. 

Inspectors will consider the experience and progress of pupils who 
are disadvantaged and pupils with SEND within each evaluation 
area. 



https://www.youtube.com/@Ofstednews



https://www.gotostage.com/channel/of
sted-school-inspector-training-videos



https://www.gotostage.com/channel/of
sted-school-inspector-training-videos

https://www.youtube.com/
@Ofstednews/videos

Also



When will 
we be 
inspected?
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https://www.youtube.com/watch?v=aWpLxXTErzs



Inside the toolkit…gathering evidence

• Inspectors focus on the impact of leaders’ systems and processes and how these support 
continuous improvement. 

• They will gather first-hand evidence of how the school typically operates through 
professional conversations, learning walks, case sampling, talking with pupils and looking 
at pupils’ work. 

• Inspectors will only ask to see documentation linked to statutory duties or documents 
that already exist as part of normal business. 

• Inspectors do not need information presented in any particular format and leaders do 
not need to produce additional paperwork. 

• Inspectors weigh strengths and areas for development proportionately so that the 
overall evaluation is fair, balanced and rooted in what pupils experience day-to-day. 

https://www.gov.uk/government/publications/school-inspection-toolkit-operating-guide-and-information

Questions to consider:
• How do we gain assurance through first-hand evidence, for example, visits, talking with 

pupils and looking at pupils’ learning?
• Are we confident that the systems we have genuinely improve pupils’ experiences, not 

just exist in policy?
• Do we ever ask leaders for information that increases workload unnecessarily?
• How do we make sure our monitoring focuses on the difference it is making for pupils 

who are disadvantaged and pupils with SEND?



Schools toolkit familiarisation webinar – 4.56



Safeguarding – met or not met

• Safeguarding must be effective and rooted in a culture where concerns are noticed early, shared early and acted on 
promptly. 

• Inspectors will check statutory compliance such as the single central record but will also test lived culture rather than paper 
systems. 

• Governors do not need operational detail but do need to be confident that safeguarding decisions are timely, proportionate 
and make a difference. 

• Effective safeguarding is built on relationships, trust and staff who notice, question and act. 

https://www.gov.uk/government/publications/school-inspection-toolkit-operating-guide-and-information

Questions to consider:
• Have all staff and governors had relevant training? 
• How do we know that safeguarding culture is lived daily and not just written in policy?
• Do pupils know who they can talk to when they feel worried or unsafe?
• How often does the safeguarding governor meet with the DSL? How is information from those meetings reported back to 

the full governing body without breaching confidentiality? Does the safeguarding governor regularly check the single 
central record and staff training records?



Inclusion

• Inclusion is strengthened in the new toolkit. It has a separate section and also threads through the other evaluation areas. 
• Inspectors will examine how needs are identified early and how support is targeted and builds independence, not 

dependence
• Inspectors will reflect on whether pupils who are disadvantaged and pupils with SEND experience an ambitious curriculum 

and experience success over time. They will use case sampling to gain an understanding of children’s lived experiences. 
• Governors should understand how school decisions reduce barriers and ensure that pupils who are disadvantaged and 

pupils with SEND can thrive

Questions to consider:

• How well do we understand the actual barriers pupils face at our schools?
• How do we know that support helps pupils become more independent over time?
• How confident are we that pupils who are disadvantaged, those with SEND, those known to (or previously known to) social 

care and those who face other barriers to their learning and/or wellbeing experience an ambitious curriculum?



The EEF Guide to the Pupil Premium



Digital 
First
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19Do we have a designated SEND link governor?
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Curriculum and teaching

• Inspectors will consider whether curriculum sequencing supports pupils to know more and remember more, at a pace that 
supports secure learning

• Inspectors will look at how teaching supports understanding and gives pupils time to practise, apply and consolidate 
knowledge

• Inspectors will reflect on how additional adults support pupils and whether this develops independence rather than 
reliance

• Governors should ask leaders how they know the curriculum works well, and how they test that pupils retain knowledge

https://www.gov.uk/government/publications/school-inspection-toolkit-operating-guide-and-information

Questions to consider:

• How do we know that pupils remember important content over time?
• How do we know the curriculum works (e.g. across our school – or in mixed-age classes)?
• How do we know that our curriculum is inclusive – and meets the needs of all pupils?
• What do pupils say about how adults help them when learning is difficult?



Achievement

• Inspectors will consider whether pupils gain secure foundational knowledge, vocabulary and subject content needed for 
long-term success

• Inspectors will look at pupils’ learning in books, in lessons and hold pupil conversations
• Ofsted acknowledges that in small schools, published data is less reliable because of cohort volatility so first-hand evidence 

carries greater weight
• Governors need to know the school’s published data but also understand its limitations. They should have an 

understanding of how leaders have designed and implemented a curriculum that enables all pupils, including those who 
are disadvantaged or have SEND, to make secure progress from their starting points

Questions to consider:

• How do we know pupils are achieving well?
• What do our monitoring activities tell us about progress?
• How well do different groups of pupils achieve?
• What are the school’s priorities for improvement – and how do we know things are improving? Ask about impact…



YouTube ‘Achievement’ evaluation area and how we use data: what schools need to know



Inspection Data Summary Report

21 November 2025
• Provisional key stage 4 performance data for 2025

• Provisional key stage 4 destinations data for 2024

• Provisional key stage 5 destinations data for 2024

• Further to feedback from our users, we have 
introduced the function to be able to PDF and print 
the IDSR. Just right-click on the IDSR.



IDSR
21 November 2025
• Provisional key stage 4 performance data for 2025

• Provisional key stage 4 destinations data for 2024

• Provisional key stage 5 destinations data for 2024

• Further to feedback from our users, we have 
introduced the function to be able to PDF and print 
the IDSR. Just right-click on the IDSR.

5 December 2025
- revised key stage 2 performance data for 2025

- provisional 16 to 18 performance & L3 VA data for  
2025

- final phonics data for 2025

- 2 term absence data for academic year 2024/25

- final multiplication tables check data for 2025



Example Primary
CONTEXT



Example Secondary
SEND



Attendance and behaviour; personal development and well-being

• Inspectors will consider whether pupils attend regularly and whether they feel they belong and are part of a positive 
learning community where behaviour supports learning

• Inspectors will consider how leaders work with families to remove barriers to attendance, particularly for pupils who are 
disadvantaged and pupils with SEND

• Inspectors will reflect on whether pupils feel safe, calm and ready to learn and whether routines support this daily for all 
pupils

• Governors should understand what leaders are doing to strengthen well-being, personal development and resilience across 
the school

Questions to consider:
• How does our attendance compare to schools nationally? To schools with similar context?
• How do we know pupils feel safe, welcome and able to learn each day?
• What has helped improve attendance, behaviour and well-being?



Early Years

• Inspectors will examine whether early years secures vocabulary, early reading, phonics, purposeful interactions and 
foundational knowledge that prepares pupils for KS1 and beyond

• Daily story time, exposure to high-quality vocabulary and strong focus on talk are central because these underpin reading 
fluency and wider success

• Inspectors will consider the quality of continuous provision, how adults interact purposefully with pupils and how 
independence is developed

• Governors should understand how early years supports curriculum sequencing and provides strong foundations for the 
whole school

Word 
reading

Spelling Handwriting Early 
mathematics

High-quality 
interactions



Inside the toolkit… leadership and governance
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Grading leadership and governance





The core functions of the governing body are as set out in (regulation 6) and include, but are not limited to 
ensuring:
1. that the vision, ethos and strategic direction of the school are clearly defined
2. that the headteacher performs their responsibilities for the educational performance of the school
3. the sound, proper and effective use of the school’s financial resources

A governing body and its governors must, as required by
The School Governance (Roles, Procedures and Allowances) (England) Regulations 2013, regulation 6(2):
• act with integrity, objectivity and honesty and in the best interests of the school
• be open about the decisions they make and the actions they take and shall be prepared to explain their 
decisions and actions to interested parties
The governing body also has legislative responsibility and strategic oversight for the school’s safeguarding 
arrangements.

https://www.gov.uk/guidance/governance-in-maintained-schools

NGA recognises the following as the fourth core 
function of governance:
4.ensuring the voices of stakeholders are heard



Things to consider…

The new grades – varied 
profile –

communications?

Pupil Premium Strategy 
– SDP link – monitored?

Inclusion, high 
expectations, high-

quality inclusive 
teaching 

Achievement –
progress? How do we 

know/discuss this?

Case sampling

The needs of our pupils are…. therefore we…. and as a result…



• About the governors: What is your role? 

• School Context and Strategy:  Tell me about your school. SIP. 

• Safeguarding: Single central record, training, culture 

• Inclusion: What barriers to learning impact for vulnerable 
pupils and how are these overcome?

• Support and Challenge ‘Assure themselves’:
How do governors know how well the school is performing?

• Additional Areas of Questioning/Discussion: 
New staff/ECTs, HT well-being, Diversity/Equality 

• School Specific: Risk Evaluation.  Anything else to share? 

Recent Inspections: Governor Feedback  



Not just about Ofsted!

DfE Guidance on SEND 

checklist

Strategic Vision for all our pupils… 
for all to flourish and thrive

Monitoring

Ask about impact… how do we know?

All groups?

External validation?

Engagement with parents?

Ofsted focus: ‘celebrate, validate and highlight' 



Any Questions?...


